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INTRODUCTION:  COLLEGE BOUND OR BOUND BY COLLEGE?
I.
Getting everybody to graduate from college will be hard – because college is hard. 


A.
Approximately 25-30% of Americans graduate from college.  Most don’t. 

B.
Less than 50% of students who enroll in four-year colleges graduate.


C.
I see dozens of kids who bomb their first year or two of college @ $40,000/yr or more.

D.
This is extremely painful to the kids and enormously costly to the kids and/or family. 
E.
Many, many kids who bomb initially do well in college later, with a more mature brain. 

F.
However, the idea that everyone can and must graduate from college is nuts. 

G.
We will do better to tell the truth and look at reality honestly.  
II.
Many kids start college having shown little ability to function independently.  


A.
Graduating high school with lots of “bailing out” doesn’t mean college readiness. 

B.
To increase graduation rates, many public schools are “getting almost everyone through”. 
C.
Many kids start college with low academic readiness (lowest Verbal SAT in 40 years). 
D.
Many start college who hate school and want to study as little as possible. 


E.
Many are reluctant to do what is in their academic interest (e.g., use recorded books). 
F.
Many kids have demonstrated limited self-regulatory abilities prior to college.

G.
Many have difficulty managing complex social environments.

H.
For many kids, the major academic and life issues aren’t on their “radar screens”.
III.
This often reflects relatively slow brain maturation and/or years of resisting help. 


A.
Students with ADHD typically have a slower developing prefrontal cortex (PFC). 


B.
Many kids who are not diagnosed with ADHD are relatively slow in PFC maturation. 


C.
Kids who struggle initially are typically lacking in the skills mediated by the PFC. 

D.
This is compounded by years of help being “forced” on kids who said they didn’t want it. 

E.
Many have thus spent enormous amounts of energy resisting what’s in own best interest. 

IV.
There is great confusion about the importance of doing well vs. learning life lessons.  


A.
We want to support kids in being successful and getting good grades for college.


B.
We also want kids to learn who’s responsible for what and how to run their own lives. 


C.
Often fear causes parents and other adults to overfocus on enabling a kid to do well. 
V.
Many students struggle in college because “college life” involves a “brain toxic” lifestyle. 


A.
Dormitories may be most dysregulated environments outside of a war zone. 


B.
Poor sleep patterns, little routine, stress, binge drinking, and pot smoking


C.
Studying with high doses of Adderall, other stimulants, or cocaine. 


D.
Media/technology addiction (recent University of Maryland study on social media)

E.
This all helps to account for the “crisis” in mental health on college campuses.

F.
Also for the fact that 47% show no cognitive development in first two years of college. 


G.
A primary focus on “college prep” doesn’t prepare students to handle college life. 

H.
Contrast college life in U.S. (e.g, wide screen TV; tanning salons) with other countries. 
VI.
College as a necessity and/or an entitlement

A.
Many kids think that they will be failures or losers if they don’t go right to college. 


B.
Many kids go to college even to enjoy college life but don’t really want college. 

C.
Parents want their kids to live away from home, as do the kids; college as the only option.  


D.
College is considered an entitlement (You owe it to me even though I haven’t earned it.).
VII.
College has become an enormous investment in a child’s future.


A.
The cost of college has risen much faster than the rate of inflation (after-tax dollars).


B.
If a student does very poorly, often have to come up with another year of tuition.  


C.
We should think of college as an extremely important investment we make in our kids.  


D.
We should consider it like we do other investments, e.g., timing, return on investment.    

VIII.
Conclusions:


A.
It is in everyone’s best interest for kids to start college when they are ready.


B.
Parents shouldn’t feel obligated to pay until kids demonstrate their readiness.  

C.
I recommend that kids demonstrate the ability to run their own life for 6 months at home.  


D.
This includes asking for and using help in weaker skill areas (e.g., time management). 
E.
Parents need to make the call; kids who aren’t ready often don’t know it. 


F.
The major goal is clarify what parents need to see and to build bridges to get there. 

G.
Great efforts to protect kids from themselves (e.g., from failing) are counterproductive. 
H.
It is better they learn to look at reality honestly:  This is their life.  There are 2nd chances.  

IX.
What we should do:


A.
Begin early (e.g., 9th grade) talking with kids about what we need to see. 

B.
Provide kids with coaching, training in the independence skills they will need. 

C.
Help students develop an accurate model of reality (including alternatives). 

D.
Encourage kids to focus on self-development so they can contribute. 

.  
E.
Encourage teens to assess what (1) they truly love and (2) can do better than most. 


F.
We need a stronger focus on “life prep” than college prep. 

G.
We should remember if a kid has academic/motivational problem, it’s his/her problem.


H.
We should work together to find alternatives to college for kids who aren’t ready. 
X.
My goal:  Start a conversation about college that’s grounded in reality.


A.
A minority of students will be able to finish college with real college-level skills. 


B.
Kids who haven’t shown the necessary skills in 12th grade won’t have them in September. 

C.
College is much easier with a more mature brain (e.g., Mormons; Israelis).
THE ISSUE OF TIMING:  A FEW IMPORTANT THINGS ABOUT THE ADOLESCENT BRAIN
I.
Brain development is remarkably protracted, strongly influenced by experience. 

A.
The brain reaches its adult size by age 10.


B.
The most rapid development is in the first three years and in adolescence. 


C.
Development of the brain’s control systems is very slow (see below). 
II.
Much of brain development in adolescence and beyond involves the PFC.


A.
Early research revealed dramatic spurt in frontal lobe maturation between 17-20.  





1.
Later research indicates this continues through mid-20s and beyond. 



2.
Late development of the PFC helps to account for age of reason at 25.  


B.
Changes in patterns of prefrontal activity:



1.
Patterns of activation within the PFC become more focused.   



2.
Teens can use several brain regions together, coordinate parts of PFC.


3.
Integration of PFC and limbic system - better social/emotional function. 




4.
The PFC increasingly comes “online” in adolescents and young adults. 

C.
Maturation of control systems (Denckla):



1.
Systems for motor control are largely mature by 15 +/- 3 years.



2.
Systems for cognitive control by 25 +/- 3 years.


3.
Systems for emotional control by 32 +/- 3 years.


4.
Kids with ADHD are commonly on the slow end for all three. 
III.
Teen brains are powerful, adaptable, resilient - but also vulnerable to insult.


A.
Adolescents show more stress reactivity than children (e.g, anticipatory anxiety).


B.
Brain regions that mature in adolescence are most sensitive to stress hormones. 


C.
Stress-related problems like anxiety and depression can “rewire” the teen brain. 


D.
Alcohol effects are much greater on teen brain (more receptors, greater impairment). 

WHAT KIDS NEED TO BE ABLE TO DO – AND HOW TO HELP THEM GET THERE

(This isn’t an exhaustive list.)
I.
​Your kid accepts responsibility for his or her own life. 


A.
We should remember that it is, in fact, his or her own life (Whose problem is it?).


B.
We should think about ourselves as consultants to our kids in decision making.

C.
We should keep kids’ issues on their radar screen. 

D.
We should help if kids need it, e.g., if can’t make themselves do what’s best. 


E.
We shouldn’t work harder to help kids than they work to help themselves.


F.
We shouldn’t take responsibility for things that are theirs. 


G.
If we’re working harder, taking more responsibility, something’s wrong here. 


H.
By ninth grade we should set a major goal of supporting kid in running his own life. 


I.
“You can bomb ninth grade and still get into a good college.” (Judy Bass) 

 
J.
“Kids need an earlier rite of passage than college.” (Peter Sturdevant)


K.
We should insist that kids initiate their college search, college applications. 

 
L.
Everyone I talked to mentioned how hard it is for parents to not manage kids’ lives. 


M.
The fear is “If I let him fail now he will have no options.”
II.
Your kid has adequate self-understanding and self-regulation to run his or her life. 


A.
Sleep:  Your kid is able to get to bed and get up in the morning on time.


1.
By ninth grade we should let kids manage their own bedtime and alarm.



2.
We should coach them and/or get a therapist to help if they can’t.



3.
Some kids will need to work with a sleep specialist.


B.
Stress tolerance:  Your kid has adequate stress tolerance not to avoid or quit. 



1.
We should insist that kids develop at least one stress reducing routine. 



2.
Exercise is currently the most popular. 



3.
Transcendental Meditation (TM) is also an excellent choice (A.U. study).  


4.
TM helps you feel safe in own skin - like attachment (predicts success). 


C.
Routines:  Your kid can establish consistent daily patterns. 



1.
These include regular meal times, bedtimes, exercise, study, etc. 



2.
Routines are de-stressing (unpredictability and low control are stressful). 


3.
We should coach kids in developing good routines in high school.


D.
Diet/nutrition:  Your kid can make good food choices and establish habits. 


1.
We should teach kids to shop and make good nutritional choices. 



2.
We should ask pediatrician to describe good eating habits in college. 


E.
Chemical use:
Your kid’s functioning is not compromised by chemical use. 



1.
Known chemical abuse may be a deal breaker for starting college. 



2.
Pot shuts down the frontal lobe (forget trying to function if have ADHD).



3.
Binge drinking is harmful to the brain, learning, mental health - on all levels.  

F.
Regulation of media/electronics


1.
We should insist kids show the ability to regulate media before starting college. 



2.
This includes turning off electronic games, cell phones, etc.


3.
If they can’t, we should offer a therapist with a specialty in media problems.  
III.
Your kid has adequate self-motivation for school.


A.
Many students have the goal of doing as little work in college as possible.


B.
Many students have not developed the ability to work hard at anything. 


C.
We should let kids know that self-motivation and a desire to study are keys. 


D.
We should expect that kids have enough motivation to say “no” to something fun. 
E.
Kids should take Linda Lee’s measure of drive and discipline (see Appendix). 
IV.
Your kid can manage day-to-day living independently.  


A.
We should require 12th graders to schedule and keep their own appointments. 


B.
We should insist that they practice public transportation, independent navigation. 

C.
We should insist that kids pay their own fines, parking tickets etc.

D.
Kids should have practice doing their own laundry.

E.
We should insist that kids manage their own medications for six months. 


F.
We should consider kid’s ability to make good social choices and enlist social support. 
V.
Your kid can manage the academic demands of college.

A.
We should let kids know that we expect them to be able to get places on time. 


B.
We should expect that kids will ask for and use whatever supports will help them.


C.
We should expect a track record of keeping up with reading assignments.


D.
We should expect a track record of keeping up with writing, test preparation.


E.
We should expect that kids can set and keep tutoring appointments. 

F.
We should expect a track record of working for several hours on a project.
WHAT TO DO IF KIDS AREN’T READY
I.
Structured gap year programs for promoting growth and buying a year of brain growth

A.
SOAR (soarnc.org) – for promoting personal, social development  

B.
Dynamy (dynamy.org) – can work, take courses 


C.
National Outdoor Leadership School 


D.
Student Conservation Corps  


E.
Woods Hole Sea Semester


F.
Internships in foreign countries (e.g, Southern France Youth Institute; Israel) 


G.
City Year (working in schools for ages 17-24)

H.
AmeriCorps (has programs for kids 18-24)

I.
Companies that have planned work, internships with same-age peers
II.
Holding a job and taking community college courses

A.
Work is very good for kids and often gives new meaning and purpose to school.


B.
“Community college is the best educational investment in the U.S.” (K. O’Connor).

C.
Kids can find out if they can handle college level work. 

D.
There are good community colleges with boarding in Arizona and Colorado. 


E.
The problem of social isolation with no campus life


F.
But kids who come home after not making it in college are really isolated.  

III.
Pursuing other educational options that may or may not lead to college

A.
Vocational or trade school


B.
American College of the Building Arts


C.
Music school



D.
Military training
IV.
Getting the kids out of the house (which for many is crucial for becoming independent)

A.
Have kids find a job in the state of their choice and work a year for in-state tuition.  
 
B.
Have kids live with relatives in town or in another city.


C.
Develop an exchange program for kids to live with other families.


D.
This could be like a homeschooling network.   


E.
This will be a focus of my College Readiness Project (sign up if you like).
THE GOOD NEWS

· Many LD/ADHD kids do very well in college, even though some are late bloomers. 
· There is a high correlation between dyslexia, creativity, and business success. 
· There are many successful adults with ADHD; seeing the world differently can be a good thing. 
· Grades in high school and college are poor predictors of career success. 

· Life isn’t a race; late bloomers often make the greatest contributions. 
· Successful people aren’t good at everything.

· Most successful people “fail their way” to success. 

· There are many influences on readiness (e.g., boring job; girlfriend who doesn’t want a slacker). 
CONTINUING THE CONVERSATION
Please fill out sign up sheet for mailings about the College Readiness Project
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· Linda Lee (2001).  Success Without College:  Why Your Child May Not Have to Go to College Right Now – and May Not Have to Go at All.  Broadway Books  
· Theresa Maitland and Patricia Quinn (2011).  Ready for Take-Off:  Preparing Your Teen With ADHD or College.  Magination Press.  

· Patricia Quinn and Theresa Maitland (2011).  On Your Own:  A College Readiness Guide for Teens with ADHD/LD. 

· Daniel Pink (2006) A Whole New Mind – Why Right Brainers will Rule the Future.  Riverhead Trade  

· Matthew Crawford (2006).  Shop Class is Soulcraft: An Inquiry into the Value of Work.  New Atlantis

Appendix:
Measuring Readiness for College
Linda Lee’s test of drive and discipline from Success Without College
Check any of the following statements that describe your child: 

1.
If asked to do a household task, the teenager will invariably say, “Why should I?

2.
The teenager finishes things he or she starts, whether it is a school assignment, a household chore or a hobby.

3.
Your child has defaced, gouged, torn, or otherwise tortured an assigned textbook or library book.

4.
Your child has often forgotten to bring home forms for you to sign for events like trips, appointments, or special events at school.

5.
Your son or daughter has developed a technique for studying for a test, like reviewing material, making flash cards, writing outlines, or rereading chapter summaries.


6.
Your son or daughter is analytical about what he or she did wrong: he knows which question he got wrong before he gets the test back; she takes blame for her mistakes. (“I messed up”, rather than “The question was stupid.”)

7.
When assigned a research paper, your child starts by going to the library or searching the Internet long before the paper is due.


8.
If given a choice between watching a favorite television program and getting an important paper finished, your child would opt to watch television first.


9.
Your child has expressed an ambition to be the best in a field, whether it is music, sports, flower arranging, academics, modeling, whatever.

10.
Your teenager may not be good in everything he or she does.  But in his or her area of interest, he or she will work through the night on something. (Note: talking on the phone and playing computer games do not count; repairing the computer does.)

11.
Your child has a hard time breaking a task down into component parts, and is often overwhelmed and confused by assignments or requests.  

12.
Your child tends to hang out with (and identify with) the children who have no solid plans for the future.

13.
When your child gets a bad grade, he or she will bring up kids in class who got a worse grade.   

14.
You can remember at least one time when your child overcame great obstacles to get a school assignment or activity done.  


15.
After getting college catalogs, your teenager sat down and eagerly paged through them, identifying courses and programs to pursue.

16.
Your child often says things like, “The course too hard,” “My teacher hates me,” “I don’t understand the assignment” or “This class is stupid.”

17.
Even if the assignment is too elementary for your child, he or she will work on it thoroughly and carefully.

18.
Your son or daughter gets frustrated easily and gives up on things, even things that are almost finished.   

19.
Your teenager always seems to be short of cash and borrowing money; for him or her, immediate 
gratification doesn’t seem soon enough.

20.
Given a choice between being a big fish in a little pond and a little fish in a big pond, your child would rather be in a big pond.  

Scoring Key:

1.
Subtract 30 points from SAT, 

½ point from ACT

2.
Add       50 points to SAT, 

1 point to ACT

3.
Subtract 30 points from SAT, 

½ point from ACT

4.
Subtract 40 points from SAT, 

1 point from ACT

5.
Add       40 points to SAT,     

1 point to ACT

6.
Add       50 points to SAT,    

1 point to ACT

7.
Add       30 points to SAT, 

½ point to ACT

8.
Subtract 30 points from SAT,

½ point from ACT

9.
Add       50 points to SAT,

1 point to ACT

10.
Add       50 points to SAT,

1 point to ACT

11.
Subtract 50 points from SAT,

1 point from ACT

12.
Subtract 50 points from SAT,

1 point from ACT  

13.
Subtract 30 points from SAT,

½ point from ACT

14.
Add       50 points to SAT,

1 point to ACT

15.
Add       50 points to SAT,

1 point to ACT

16.
Subtract 50 points from SAT,

1 point from ACT

17.
Add       50 points to SAT,

1 point to ACT

18.
Subtract 50 points from SAT,

1 point from ACT

19.
Subtract 30 points from SAT,

½ point from ACT

20.
Add       50 points to SAT,

1 point to ACT
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